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Philosophy of the
Literacy Intervention System

Dear Teachers,

The purpose of the Literacy Intervention System is to provide authentic boo

opportunities to be responsible for their
more successful and more inde

Our hope is to close the achievem | performance with our books.

Sincerely,

Anjea
Donn



Introduction

The Hopscotch Literacy Intervention System (LIS) is an intensive nine-week program designed to
help low-achieving first-grade and second-grade students develop independent reading and writing
strategies. The LIS includes multicultural guided reading books featuring colorful photographs
that capture children and their life experiences. These books range from text |
intervention levels 4 to 16. Additional support materials include alphabet pi ards, high
frequency word cards, word family cards, writing notebooks, records of
activity pages, and take-home books.

Hopscotch LIS focuses on the following literacy skills:
® Print awareness
e | etter knowledge
e Vocabulary building
e Reading and writing strategies
e Reading and writing fluency
¢ Oral language development
e | istening skills
e Comprehension

The materials included in Hopsc rt your literacy intervention program by
providing the following;

e Explicit an

nitor students’ progress on a daily basis
ort for parental involvement

The Hopsc acy Intervention System is designed to be implemented by trained teachers
and is ideal for general education, English Language Learners, bilingual or dual language programs,
Response to Intervention (RTI), special education, and early childhood programs.



Getting Started

Lesson Format

The Hopscotch Literacy Intervention System is an intensive program consisting of 30- to 35-minute

daily lessons. By introducing a new book each day, students will read all 45 In the program in

just nine weeks.

Each lesson format is structured as follows:
1. Alphabet Picture Cards (2—3 minutes)—During this portion nts practice letter

identification and letter-sound association using 3 le, when shown the

3. Familiar Reading (5 minutes ' the lesson, students read independently

the books from prew

4. Guided 0-13 minutes)—During this portion of the lesson, students are introduced to

the new book. An instructional sequence is provided in each lesson. Students are given the
opportunity to make connections between their experiences and the book, be exposed to new
vocabulary, and practice the text pattern. While students read, observe whether or not they are
demonstrating appropriate reading behaviors and strategies, such as left-to-right progression,

self-monitoring, and decoding skills. See Assessing Students’ Reading and Writing Behaviors



5.

on page 7 for additional helpful hints. Scaffold students’ reading skills by giving supportive
prompts and by using magnetic letters and/or wipe-off markers and dry-erase boards to
conduct letter and word work. For example, if students are not attending to the initial sound of
a word, use magnetic letters to spell out the word and have students compare it to how they

read the word.

Word Work (1-2 minutes)—During this portion of the lesson, print is sho different way.
Instead of viewing text on the page of a book, students spell and m
magnetic letters. This provides an opportunity for children to spell hig
make connections between known words and new wordsafor example, i
word can, spell it using the magnetic letters and have th eplace the letter ¢

with the letter m, and have the student read the 4

discussing the suggested may write the prompt on the whiteboard to get
students started. H esponses in their Writing Notebooks. Observe

writing behavior

also practice the

reproducible activities may be used in class or given as homework.



Assessing Students’ Reading and Writing Behaviors

Reading
To help you assess your students’ reading practices, ask yourself the following:
¢ Are they reading from left to right?

¢ Do they have control of one-to-one correspondence?

¢ Are they reading fluently or word by word?

¢ Are they reading for meaning?

¢ Do they use picture clues to make sense of a word or a sentence?

® Do they reread for fluency and comprehension?

¢ Do they self-correct after making an error?

¢ Are they using decoding skills?
Encouraging Strategies During Guided Reading
Problem area: Not using left-to-right prog ne correspondence
Strategy: Encourage students to use an i 0 each word, from left to right, as
they read. You may need t er and point to each word as you read
the words together. Repeat t til students gain control of the skill.
Problem area: Readin
Strategy: Model the d ior by reading the sentence aloud. Then ask students to
nce. Model the reading pattern for each story during the reading
ily basis in order for students to achieve fluency.
hout paying attention to whether the text makes sense or not
Strategy: Ask ake sense? Or Did that sound right? Then have students go back to the
sentence and point to each word as they reread it. Remind students that words and sentences
are ways to express ideas and that they need to make sense. Encourage students to look at the
pictures in the book to help them read words that are too difficult. Ask them to name what's in
picture and think about that word's beginning letter and sound. Then instruct them to look for

that word on the text page.



Writing

To help you assess your students’ writing practices, ask yourself the following:
e Are students forming letters correctly or do they need more specific instruction?
¢ Do they have fine motor control when writing?

¢ Can they record the correct letter for the sound they hear?

¢ Do they reread what they wrote in order to monitor their own writing 2

¢ Are they saying the word as they write it?

e Are they using what they know about reading to help them with
Encouraging Strategies During Guided Writing
Problem area: Not knowing how to form letters
Strategy: Provide magnetic letters for students to refe
Problem area: Cannot remember how to write hi
Strategy: Encourage students to use what they eading to help them with their writing.
Remind them that if they can read bly write it. Have them practice
writing the words on the Practice Pa Iti tebooks three times. Then have them
go back to their sentence s from memory.
Problem area: Difficulty putting tho
Strategy: Ask studen want to write. Encourage them to write any of the
ompt students by asking, How do you think that word
might s rite the word. For example, if a student only hears the cin cat,

tter. Complete the word for the student by writing at.

Home- nection

Send home the parent letter (page 283) and one or two of the familiar take-home books (not the
book read during guided reading that day). The letter instructs parents on how to support their
child’s reading and writing and includes reading discussion questions. To reinforce fluency and
automaticity, the student will read the book as the parent listens. The parent will then encourage
the child to write a sentence or two about the story. The child should try to write independently,

but the parent may help if needed.
8



1. The Aquarium

Intervention Level: 4
Guided Reading Level: D
Word Count: 48

Materials
® alphabet picture cards For In udent As, ment
¢ high frequency word cards: are, at, many, P ecklist (page 279)
the, there

e The Aquarium (one copy for each child)
¢ Magnetic letters

e Dry-erase boards and wipe-off m
¢ \Writing notebooks (one for each
¢ Reproducible pages (13-1

o the capital letter. Point to the lowercase letter.

3. Turn to page b.
Say: Point to a word. Point to a letter.

4. Turn to page 13 and point to the comma.
Ask: What is this called? When do you use a comma~?

The Aquarium 9



Lesson 1

Review the letters and their sounds by using the alphabet picture cards. Ask students to say
the name of the letter, the sound of the letter, and the name of the picture for each card.

Use the High Frequency Word Cards to review the following words:
are at many the there

Guided Reading

Prior Knowledge
Ask, What is an aquarium? What types of animals i

Introduction
Read the title and say: This story is abo ) sipan aquarium and see a

with fluency (letter by letter, word by word, or in phrases)

10 The Aquarium



Lesson 1 (continued)
Word Work

If a student is having trouble reading a word, use magnetic letters to focus on the initial or
final sound. Encourage the student to point to and read each word while moving his or her
index finger from left to right.

Comprehension and Writing

Ask students to retell the story aloud. Then invite students to write
on the Comprehension/Writing page of their writin ey like
to see at the aquarium. Have them practice writing
Practice Page. You may help students during thi

e Ask students to spell “K ! there, are, in, and the with magnetic letters
and then rea ible, have the students go to the board to write
em with the magnetic letters.

ctiVities with the Word Family card "-og" (dog, fog, hog, jog,

ts complete the reproducibles in class or as homework.

its, review the High Frequency Word Cards from current or previous books.

The Aquarium 11



The Aquarium
Word Count: 48

Record of Oral Reading s,

Name: Date:

E=errors S-C=self-correction M= meaning S =structure V =visual

There are many animals in the aquarium.

3 | There are manta rays in the aquarium.

5 | There are sharks in the aquarium.

7 | There are turtles in the aquariu

9 There are starfish in the

11 | There are yellow fr

13 | There are blue bir

48 — (# Total Errors)

Accuracy Rate: x 100 = %
48
Self-correction Rate: " Of Erors) + (# of S-C) = 1
# of S-C
Independent Level Instructional Level Frustration Level
(95%-100%) (90%-94%) (Below 90%)

12 The Aquarium

Hopscotch LIS Gr.17 © 2013 Pacific Learning



Buiuies oyloed €102 © L 49 S/7 Yor00sdoH

Name Date

Write the Word

Read each word. Then write it three times.

1. There

2. are

3. in

4. an

5. the

6. them

Choose a complete sentence.

them are an the

The Aquarium 13



Name Date

Reading Comprehension

Read each sentence. Circle the sentence that fells about each picture.

1. There are manta rays in the aquarium.

There are fish in the aquarium.

2. There are crabs in the aquarium.

There are sharks in the aquarium.

3. There are lobsters in the a

There are turtles in th

4. There are st

qua@Fium.
There are octo aquarium.

5.Th e shfip in the aquarium.

There areyellow frogs in the aquarium.

6. There are blue birds in the aquarium.

There are jellyfish in the aquarium.

14 The Aquarium
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